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ASSOCIACIO DE PROFESSORS D'ANGLES DE CATALUNYA

n°39 MAY 2000

Dear APAC Members,

We are approaching yet another summer and when the present school year
finishes we should like to weigh up APAC's activities in the past year. A fairly
exhaustive review was made at the General Meeting on the 7th of April,
unfortunately fewer people attended than expected, for this reason we have
included here the minutes of that meeting so that all members be informed of
the topics discussed.

Again this year there was an increased attendance at the 'Jornades 2000
In the charts, annexed to the minutes of the meeting, are shown the number
and types of teachers that participated. We are pleased with the success of
the 'Jornades' but realize that certain improvements could be made. Please
send us your suggestions so that we can incorporate them into the coming
sessions. Also we should be glad to know of any experiences you consider
worthy of communicating to other members and whether you know of any
"local or foreign speakers" likely to be of interest; in either case do not
hesitate fo send us this information through the "call for papers" that you
will be receiving next September: of these you can make as many photocopies
as you wish.

This year there were many participants in-the "Premi APAC". Probably the
fact that among the prizes were 2 grants, each for 2 weeks stay in the British
Isles including accomodation and classes, encouraged many to take part. May
we remind you that basic rules for these awards have been changed ; these
are published in this issue as well as on our Web page.

We should like to remind you that the "Jornades 2001" coincide with The
"Premi John McDowell" which is a bi-annual event, the rules for which can be
consulted in this issue of A of N.

As you already know a group of secondary school teachers are demanding a
greater number of weekly hours for foreign languages or the inclusion of
English in the curriculum of students in the "ciclos formativos" as well as
claiming the right to split up groups notwithstanding how many groups are
already permitted by the centre in question and this group of teachers has
initiated a collection of signatures to be sent either by post or E mail. To date
we have received 1,622 signatures which are being forwarded to the President
of the "Generalidad" as well as to the Board of Education and the Trade
Unions. You will be informed of further developments.

In accordance with the Statutes of the Association an Extraordinary
General Meeting is to be convened for February 2001 to elect a new Board of
Management constituted by a President, a Secretary, a Treasurer and six other
members. Candidates for nomination should present their names before
November 30th so as to give sufficient time for the electoral campaign.
Members wishing to promote an electoral campaign have at their disposal our
Web page and the September issue of this review, for this May issue no
candidatures have been received.

It has been with pleasure that we have worked until now but feel we merit
a relief from our charge. We are all APAC and we are convinced that a change
of personalities on the Board will bring new ideas and fresh energy. We are
fully prepared to help those who need information before deciding to dedicate
themselves to the task.

Many of you will devote part of your holidays to furthering your Training
and others will travel to English-speaking countries for a refresher course, yet
others will attempt to forget, for a few months, life in the classroom.

To you all we wish a well earned rest.
Yours
Isabel Vidaller, President of APAC
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Premi John McDowell 2 001

El premi John McDowell, instituit conjuntament per I’Associaci6 de Professors
d’Anglés de Catalunya (APAC), la Direccié General de Politica Lingiiistica (DGPL),
U’Institut Britanic (IB), la Universitat Autonoma (UA) i la Universitat de Barcelona (UB),
es proposa estimular la innovacié i recerca en I’ensenyament de I’anglés com a
llengua estrangera i del catala per a adults com a primera o segona llengua.

Aquest premi té una periodicitat biennal.

En l'edici6 d'enguany a més dels organitzadors APAC, DGPL IB, hi col-laboren la UAB,
laUBi el Consorci per a la Normalitzacié Lingiiistica (CPNL).

1. Destinataris - professors de llengua catalana (batxillerat, formacié d’adults, escoles d’idiomes, universitats,..) que treballin
habitualment a territoris de parla catalana.

- Professors de llengua anglesa (primaria, secundaria, formacio professional, escoles d’idiomes, formacié d’adults,
universitats,...) que treballin habitualment a territoris de parla catalana.

- Professors de llengua catalana que treballin fora dels territoris de parla catalana (universitats estrangeres i

espanyoles, casals,...).

2. Tipus de treballs que poden optar al premi - Exposicions dexperiéncies practiques d’ensenyament de llengies.
- Reculls de materials didactics.

- Treballs o projectes de recerca.

Els treballs presentats han de ser inédits.

sge
3. Tematica Sense excloure cap area d’interés, es prioritzaran els treballs:
F—_ transversals, és a dir, que continguin materials o técniques aplicables tant al catala com a l'anglés;

- relacionats amb el desenvolupament de autonomia en l'aprenentatge de llengua dins i fora de laula;
- relacionats amb la formacié del professorat;

- trans-culturals i de contacte entre 'anglés i el catala i el catala amb altres llengiies;

- relacionats amb perspectives supra-nacionals o europees d’ensenyament i aprenentatge de llengiies,

- adaptats especialment a les necessitats del moment.

4. Presentacid Eis treballs s'han de presentar mecanografiats a doble espai i per una sola cara, en paper i en suport informatic.
L'extensié minima és de 20 fulls. Els treballs poden anar acompanyats de material audiovisual i informatic. Cal
presentar un original i dues copies.

Els treballs s'han de presentar a la seu de ['"APAC

(Gran Via de les Corts Catalanes, 606, 4t 2a, F i G. 08007 Barcelona)

5. Dates de presentaci6 dels treballs Data limit de lliurament dels treballs: 15 de gener de 2001.
Veredicte i lliurament dels premis: febrer de 2001.

6. lurat El jurat estara format per:
mssmmmmss_ Representants de les institucions organitzadores: dos representants de 'APAC amb les funcions de presidéncia i secretaria,

dos representants de la DGPL i un representant de ['IB
- Representants de les entitats col laboradores: un representant per a cada una de les institucions participants UAB, UB i CPNL.

Cal tenir en compte que ha d'haver-hi una persona per a cada un dels nivells educatius corresponents als treballs presentats.

7. Premis Es concediran tres premis, la dotacié dels quals consistira en:
(————==_ . Publicaci6 del treball.

- Diploma acreditatiu.
A més, per al primer premi s'ofereix una matricula a un dels cursos d’estiu del British Council a Anglaterra, viatge inclos

Es fara una mencié honorifica als accéssits.

8. Publicacions Eis treballs guanyadors seran publicats en la col-leccié “COM/Materials Didactics” de la Direccié General de Politica
Lingiiistica del Departament de Cultura. Només es publicara la part escrita. En cas que els treballs siguin molt
extensos, se’n publicara una versid reduida d’acord amb els autors.

A més, s'estudiara la possiblitat de publicar les mencions honorifiques o aquells treballs que es considerin
interessants per ser difosos. (CAPAC i la DGPL es reserven el dret de publicar la resta dels treballs presentats

durant el termini d'un any.)

Organitzat per: Amb la col-laboracio:
APAC r \I
ASSOCIACIO DE PROFESSORS 000000 i
[ ]

D'ANGLES DE CATALUNYA 0008000 5%
00®ee00 Universitat Autonoma de Barcelona
Soeeent CONSORCI PER A’
Generalitat de Catalunya 02993922 LA NORMALITZACIO
Departament de Cultura . . LINGUISTICA
Direccié General Institut Britanic |

de Politica Linguistica UNIVERSITAT DE BARCELONA




RESUM JUNTA GENERAL ORDINARIA

EL 7 d'abril de 2000, va tenir lloc, a la Sala d'Actes de la Universitat Pompeu Fabra de Les Rambles de
Barcelona, la Junta General Ordinaria de la nostra associacié. Transcrivim tot seguit el resum i les
conclusions de la esmentada Junta.

La Presidenta va encoratjar a tots els associats a presentar una candidatura per a les proximes eleccions que
es convocaran el proper any 2001. Va remarcar la necessitat de renovacio, ja que APAC esta creixent amb
ndmero d'associats perd no amb col-laboradors, i va oferir el butlleti a tots aquells associats que vulguéssin
presentar una candidatura.

Tot sequit va comentar el protocol signat per Politica Lingiiistica, ['Institut Britanic i la nostra associacié en
relacio al premi John McDowell, segons el qual Politica Lingiistica es compromet a publicar els treballs
guanyadors, l'Institut Britanic dona una beca al Regne Unit i nosaltres a organitzar-lo cada dos anys.

Pel que fa al premi Apac, aquest any vam allargar el termini de presentaci6 de treballs amb el consegiient
augment de participacié. Shan modificat les bases i ampliat les categories. Aquesta informaci6é també la
trobareu a la nostra pagina web. Els premis consisteixen en dos estades al Regne Unit segons la categoria i
material didactic.

Hem aconseguit que el butlleti vagi millorant tant en el seu aspecte formal com en el seu contingut i en la
seva puntualitat (surt regularment al setembre, febrer i maig).

EL tercer monografic dedicat a Assessment cedit per el professor Andy Hargreaves de la Universitat de Ontario
es troba ja a l'impremta.

Com associaci6 continuem recolzant tots els grups de professors que sol-liciten la nostra col- laboracié (hem
esponsoritzat un ponent a les jornades d'Amposta, Tarragona i de Girona; us varem fer arribar a tots els
associats/des, i a tots els IES i escoles de secundaria concertades les cartes redactades per un col-lectiu de
professors preocupats per la situacié de l'anglés en la nova Reforma Educativa, les signatures recollides seran
enviades al President de la Generalitat).

La valoracié general de las Jornades s'ha considerat positiva. Aquest any hi hagut un increment de
participants. Els cursets (que compten amb el reconeixement del Departament d’Ensenyament) segueixen
tenint molt d'éxit i aquest any se'n van oferir tres. Per primera vegada vam demanar els anys d'experiéncia
del professorat assistent i hem tingut la sorpresa agradable de comprovar que més del 61.5% porta més de
set anys dedicats a la docéncia. Els percentatges d'assistents
segons el seu camp de procedéncia ha variat lleugerament en
B ! relacié a les jornades anteriors (secundaria 23%, estudiants
‘ 20.5%, primaria 18%, escoles d'idiomes 10.6%, altres 5.5%,

- ‘! universitat 1.7%, vocacional 1.4%, no ho han especificat

. ] 19.3%). Aquesta informacio ens servira perqué l'oferta de l'any
— vinent s'adeqiii millor al percentatge de matricula dels diferents

f | ;; r‘ estaments. Aquest any també varem sol-licitar la vostra

e o pi e i col-laboraci6 al demanar-vos que ens comentéssiu que us havien

semblat les xerrades escollides. Aixd ens permetria anar creant

una base de dades que ens permetés poder fer una proposta més

Field of the tthe ELT CONVENTION 2000 acurada. Malauradament la impressi6 no era prou clara i el

"”L W nimero de respostes obtingudes no és prou significatiu.
FFi(g — Esperem poder-ho millorar en les properes Jornades.

Teachers attending the APAC ELT CONVENTION 2000
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A continuaci6 es va detallar el estat de comptes.

. -

fn N —

A les 18.45 es va donar per acabada la Junta i vam donar pas a

John McRae i la seva ponéncia Five Skill Englishes, sequit d'un

LI Mo petit refrigeri. Hem demanat al professor McRae el text de la
Primary  Secondary University Vocational Language Others  Students: NSNC Seva Xerrada -i la publicarem en el proper butlleti.

* Primary, and Primary Secondary/Language School/Teacher Trainer/University/Material writer
* Secondary, and Secondary Language School/Teacher Trainer/University/Material writer
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CAMBRIDGE

EXAMINATIONS, CERTIFICATES & DIPLOMAS
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1= English for Life

Sigui el que sigui el que
vulguis fer a la teva vida,
una qualificacio d’angles
de Cambridge et pot

ajudar a arribar més lluny.

Per a més informaci6 sobre la linia d’examens i tests per a estudiants
d’angles com a llengua estrangera, capdavantera a nivell mundial, si us
plau poseu-vos en contacte amb:

Examinations Services
The British Council
Carrer Amigo, 83
08021 Barcelona

Tel: 93 24198 41 /93 24199 72
Fax: 93 202 36 95

UNIVERSITY 0][ CAMBRIDGE email: examinations.services@es.britcoun.org
Local Examinations Syndicate www.cambridge-efl.org.uk




CONCURS PREMI APA(
ACTA DEL JURAT

El jurat del 11& Concurs APAC, reunit en sessi6 extraordinaria el
passat 16 de febrer per a deliberar sobre els treballs rebuts en la
present convocatoria voldria fer piblic unes consideracions sobre
la present edicié abans d’esmentar els treballs guardonats:

Elogiar la gran quantitat de treballs presentats per a ledici6 d’enguany, tant pel que fa referéncia a produccions
presentades pels alumnes com per la varietat de suports materials i tecnologics de les tasques.

La gran quantitat de treballs presentats ha obligat al jurat ha proposar, que algun dels premis tinguin caracter col.lectiu
i satorguin a un centre, atés que hi havia en alguns casos molts treballs d’'un mateix centre o grup classe, i que eren
valorats de manera molt semblant. Volem lloar aixi mateix la gran qualitat dels treballs, cosa que ha dificultat enormement
la tasca del Jurat.

Per finalitzar, el jurat voldria encoratjar als no guardonats, i aquells que no han presentat cap treball per a l'edicié d’enguany,
per tal que considerin que cal continuar encoratjant els nostres alumnes i a nosaltres mateixos, a participar en properes

edicions. La participacié en un concurs ha de ser emprat pel professor/a com a motivacié per als alumnes.

Els treballs guardonats en aquesta onzena edicié del Concurs APAC sén:

MODALITAT A Exposicions d’experiéncies practiques
d’ensenyament de llengua anglesa

La qualitat dels treballs presentats a aquesta modalitat ha
estat tan elevada que el jurat ha cregut oportd concedir
tres accéssits en lloc d'un a més a més d'un premi.

EL PREMI consistent en un curs en el Regne Unit ha estat
concedit a una experiéncia interdisciplinaria entre les arees
d’Educaci6 Fisica i Llengua Anglesa presentada amb el nom
de “The Little Indian” i la persona que l'ha duta a terme és
CRISTINA SANTAMARIA MARIN de BARCELONA.

Els ACCESITS son per a Gaietda Macian de UIES de
CASTELLAR DEL VALLES, amb el treball “The film of the
Year”, per a Montserrat Cebrian del ZER del Baix Camp
amb un treball presentat amb el nom “Mrs. Rednose comes
to our classroom” i Maripi Arriaga d’Argentona i Carme
Masé de Cabrils per un treball conjunt sobre GIANTS.

MODALITAT B Treballs o projectes de recerca

EL premi i l'accéssit han quedat deserts.

MODALITAT C Treballs presentats pels alumnes
(video, revista, comic, etc.)

En aquesta modalitat tenim tres premis i dos accéssits.

Els PREMIS d'igual categoria sén per als segiients centres
i persones:

Es premia el Projecte HUMAN RIGHTS presentat per
UEscola Les Alzines de Girona. Aquest treball comprén
material molt divers sobre aquest tema i del qual
destaquem principalment un “puzzle” i uns “newspapers”
com a activitats especialment creatives. La professora és
Anna Farr6 i les alumnes: Carol Marginet, Marta Capdevila,
Meritxell Cortals, Angela Castillo, M. Ester Lopez i Neus
Ruhi entre molts d'altres.

PREMI a la Instituci6 La Miranda de St. Just Desvern per
uns treballs presentats pels seus alumnes de 4t. d'ESO
consistents en diversos videos i magazines de gran
qualitat: Professora Mercé Aguadé i Nria Carol

Recull el premi de 4t. d'ESO A, l'alumne Joan Guillemat, el
premi de 4t. d'ESO B, l'alumna Anna Llebaria , el premi de
4t. d'ESO C, lalumna Georgina Torrades

PREMI també per a UIES EL PADRO DE L'ESCALA per la
qualitat d'uns treballs presentats pels seus alumnes i la
seva professora: Ndria Esparraguera i les alumnes: Susana
Romero, Alumdena Melgar,Anna Ballesta

Els ACCESSITS

A L'IES Cristofol Ferrer de Premia de Mar per uns contes
presentats per la professora Carmen Pérez i els alumnes:
Vanessa Heredia, Laura Berd(in i Jordi Murcia

I per a UEscola Pia d'Igualada amb un treball presentat
com “A chat show”. La professora és Agnés Vall i els
alumnes: Meritxell Cortada, Jordi Enrich, Elisabeth Galan,
Alba Gonzalez i Marc Rabell

Un cop lliurats els premis i reiterant la nostra invitacié a la participacié a la nova edicié dels premis, APAC vol agrair a les

editorials:  Burlington Books
Heinemann
Oxford University Press

la seva col.laboraci6 en aquests premis quant al material pedagogic de suport amb el qual han volgut col.laborar.

Barcelona, 16 de febrer del 2000
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Diccionario Oxford Study

A revolutionary dictionary with a multimedia CD-ROM

DICCIONARIO

OXFORD

The Diccionario Oxford
Study includes more than one

thousand detailed notes to
help students answer all
those questions which cause
learners so many problems:
What is the difference
between...

e rob, steal and burgle?
* may, might or could?
* bitter or lager!

The Oxford Study CD-ROM
Interactivo contains the
complete text of the Diccionario
Oxford Study, together with a
battery of multimedia features.

Pronunciation
Bk
G|
S ._,‘gfin A (i) :
Complete  |emn sy [TSTRATIONS: |
System of to grin and | ! fVideg, :
Cross- — = 1 vigrin (at sthisb) sonreir de orcja all
Toguis il oreja (a algo/algn) -
references !\‘0,:}\1)’ 2 vt decir con una gran sonrisa
toothless Lec
wear' 2 to grin &ind bear it poner al mal
" iinpg boeus i . Hundreds of

interactive
Ilustrations
- and videos

Includes
more than
500 exercises

Direct links from Word
documents, e-mails and the
Internet to the dictionary

Oxford University Press Espaiia

C/ Girona n® 83, Principal, 08009 Barcelona e Tel.: 93 487 84 00 © Fax: 93 487 68 99 * barcelona@oup.es




How can we continue to motivate upper primary
school children and at the same time create a
learning experience which gives full attention to
cross cultural teaching? Alicia Pérez and Rosie Burke
have come up with an activity that does just that.

The TeA Palty

The following three points have been taken into
consideration while planning and putting "The Tea
Party" into practice. It is a learning experience in
a real situation that is both motivating and
memorable with a clear cross-cultural link.

1. When learning a foreign language it is
important to focus not only on the linguistic
aspects of the language but also on the cultural
aspects that are involved in order to establish
effective communication with the target
community.

2. Given that the greater part of the learning
process is carried out in the classroom where it is
difficult to get a "feel" for all aspects of the
language we believe that it is important to create
learning experience in real situations.

3. Motivation is of vital importance in determining
a healthy attitude towards learning.

With all the above in mind we have worked out the
following activity. It can be adapted as necessary
and can be as elaborated or as simple as the
occasion demands. The basic activity centres
around a tea party at which the children see
and taste food and drink associated with
English and American culture.

PLANNING THE ACTIVITY: PRACTICAL ASPECTS

It is a good idea to invite a native English speaker
to give a sense of reality to the activity. Although
this is not essential the children will find it
stimulating if they are able to communicate in
English throughout the activity.

Prepare all your photographic and filming
equipment well before the date - this would
include films for camera and video, slides,
batteries and the cameras themselves. Your
students will enjoy going over the activity in class
and from a teacher's point of view you will be able
to work on the topics arising from the activity.

by Rosie Burke
and Alicia Pérez

Record as much as possible including the
shopping; the preparation and presentation of the
food; the facial expressions of the children while
tasting the food for the first time; the activities
during the party - songs, stories and interviews.

If possible get help from the school kitchens for
basics such as trays, dishes, cutlery and boiling
water to make tea.

Start collecting "Tea Realia" well before the day of
the party. This would include teapots of different
types, containers, books about the topic, and a
kettle.

SHOPPING

Finally do the shopping. In large cities it is easy
to find specialised supermarkets with a wide
selection of related articles. However even in
smaller towns it is not difficult to find and adapt
local food.

Specialised Conventional

supermarket

Selection of pies
Cheddar cheese

Red Leicester cheese
Sliced white bread
English muffins
Chocolate digestive biscuits
Pork pies

Sausage rolls

Cheese and onion pie
Gingerbread men
Lemon curd

Scotch pancakes
American muffins
Hot cross buns
Christmas pudding
Chocolate Santas
Christmas Crackers
Halloween stuff

Easter eggs and Bunnies

supermarket

Bagels (Bimbo)
Cucumbers
Irish butter
Peanut butter
Tea

Milk

Jam

Sugar

Plates
Cups/glasses
Napkins
Spoons

APAC of NEWj 7




OBJECTIVES

Basic vocabulary:
Food & utensils
Communicative functions:
Greetings
Saying thank you
Accepting, refusing
Expressing likes and dislikes
Asking for and offering things.
Grammar:
Present simple 3rd person "s", questions and
negatives with auxiliary "do"
Position of adjectives
Imperatives
Sociocultural aspects:
Popular traditions
Cross cultural comparisons USA vs GB
Traditional songs: Polly put the kettle on
The Muffin Man
Hot cross buns
I like coffee, I like tea
Seasonal Food:
What is eaten at different times of the year.
Linking food to traditional holidays.

A background knowledge of seasonal food is
always useful. The following are a few of the main
flavours in the culinary calendar!

A CULINARY CALENDAR

January 6th - Twelfth Night. In many parts of the
British Isles this would have been celebrated with
far more feasting and festivity than Christmas
itself. Traditionally a special cake was prepared
containing a lucky dried bean. Any fruit cake with
a bean in it adds excitement to a winter tea party.

January 25th - Burns Night. Throughout Scotland
the ceremony of piping in the haggis is held to
celebrate the birth of the poet Robert Burns in
1759. Haggis is lamb's stomach stuffed with
various other equally disgusting internal bits of
the animal and is truly delicious!

February/March. The beginning of lent is
celebrated with Pancake Tuesday. In many parts of
the country a pancake race is held, participants
have to run down the main street of the town,
frying pan and pancake in hand. The most famous
is in Olney in Buckinghamshire where the race has
been run since 1445.

March/April - Easter celebrations. On Good
Friday Hot Cross Buns are eaten. These are sweet

8 ‘QPAC of NEWS

cinnamon bread rolls with a cross marked on the
top and are available from early March in the
shops. Traditionally this was the only food allowed
during the whole day. In The Widow's Son Inn in
London a sailor adds a bun to those already
hanging from the ceiling to commemorate the
poor widow who baked a bun for her only son who
was expected home from sea and never returned.

Easter Sunday/Monday. Eggs of all sizes are
given. Chocolate ones filled with sweets and
surprises are hidden in the garden by the Easter
Bunny and the children have to find them. On the
Monday especially hard boiled eggs are decorated,
rolled downhill in a race and then eaten.

May. Large double Gloucester cheeses are rolled
downhill on Whit Monday, a ceremony originally
carried out to protect grazing rights.

June. Ale cakes have been served since 1482 in
Bury St. Edmunds in order to commemorate the
town's founder.

July/August. Devon teas - scones served with
fresh clotted cream and home made jam are eaten
throughout the country all summer.

August. In Ballycastle, N. Ireland, the Oul'
Lammas Fair is a big traditional fair with a cattle
market and side stalls which sell "Yellow Man" - a
honeycomb toffee and "Dulse" - an edible dried
seaweed.

September. Harvest Festivals all over the country.
October. Halloween. Apple pies.

November 5th is Bonfire night in England. A
"guy" is burnt to

"Remember, remember the 5th of November
Gunpowder, treason and plot.

I see no reason why gunpowder treason

Should ever be forgot."

when Guy Fawkes tried to put a bomb under the
Houses of Parliament in 1605. Sausages on sticks
are cooked over the bonfire during the fireworks
display.

Also in November is Thanksgiving Day celebrated
in the USA on the fourth Thursday of November.
(In Canada - the second Monday of October) It's a
good time to concentrate on American traditions.

Finally in December - Christmas. Christmas
pudding, turkey & stuffing, brussels sprouts,



chestnuts, crackers, chocolate logs and Santas
plus of course a wealth of traditions and songs.

Christmas is followed by Boxing Day (Dec. 26th)
and then by New Year's Eve.(Dec 31st)

Check out on the culinary calendar if there is any
particular festival you want to tie in and then start
partying!

THE TEA PARrTY

The children should arrive to find all the food well
laid out. They are introduced to the native English
speaker and can then sing one of the songs - e.q.
Polly put the kettle on.

The party itself should last about three quarters of
an hour or so and can include different activities:

® Songs

® A short talk about the history of tea.

® An explanation of the different utensils used
in tea making.

® A contrast between the children in the
classroom and children in the UK/USA and
their timetables, habits etc.

® What are you going to eat? Show them all the
food and if possible let them smell some of it
- especially Christmas Pudding!

eTell a story related to the day. A good
one is the story on the Willow Pattern* plate
if you can get hold of one. Others include The
First Thanksgiving, Christmas related stories,
Easter Bunny stories. Keep them short and
simple and try to get the children involved in
the telling by letting them act it out.

® Pass round the food. Use the children as
waiters.

® Taste the food and give opinions on it.

* Tidy up!

BACK IN THE CLASSROOM -
Post PARTY ACTIVITIES

In order to consolidate the learning process there
are a number of follow-up activities that can be
carried out. These could include:
® A survey on likes and dislikes.
® Classifying the food eg- sweet and salty/likes
and dislikes etc.
® A mural can be made with the packaging and
photos.

® Watching the video
® Role playing
® Work on recipes

® Cross curriculum teaching - get together with
teachers of other subjects and work on
aspects of the party: geography, history, and
maths all work in easily to this category.

The activity is time consuming, needs preparation
and hard work but is certainly one of the most
rewarding of the year for both teachers and
students. Get shopping!

The story on the Willow Pattern Dishes

Once upon a time there was a rich Chinaman. He
lived in a big house near the sea. He had a
beautiful daughter. The daughter loved a poor
fisherman. The fisherman lived in a small house.
The father did not like the fisherman. The father put
the daughter in a prison on a small island with
three guards to protect her. The fisherman crossed
the water. The fisherman and the daughter escaped.
The guards saw the fisherman and the daughter and
killed them both. The gods saw this and decided
that the fisherman and the daughter's love was so
strong that they converted them into two turtle
doves. The rich man lived alone forever.
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Ask any British person (try it!) when the Battle of
Hastings was and you'll more than likely get the correct
answer. What surprised me was a very honest answer
that a colleague of mine gave me when they said that
they knew when it was but confessed that, at the time
of learning it, they had no idea where Hastings was!
How many other people of that generation could reel
off the date of the battle without being able to
pinpoint where it was on a map? Interesting.

Regurgitating facts, however impressive it may seem at
a dinner party, should no longer be the aim of
education. Facts soon become old and in our ever-
changing world what children and adults need are ways
to process information and use it creatively and
positively. I would like to look at four areas that
influence this and try and see if this can be done
within the education system here in Catalunya.

e What type of world are students who leave
school/university going into?

® How far does the curriculum reflect the needs of
these school/university students?

e Does your syllabus prepare students for these?

e How far are you in your classroom allowing
students to develop the necessary skills?

Gone are the days when you left school, joined a
company and stayed there for life, working your way up
the scale, supported and trained by your employer. Now
school leavers are likely to have six to eight career
changes in their working life. People will say, “I'm an
engineer” rather than “I work for IBM". Professionals
are more and more expected to take care of their own
development and some companies have extended this
so far as to give individuals a training budget and at
the end of the year employees have to report back on
how they have used it.

With the growth of knowledge based industries,
learning has now become a life-long skill. People have
to be able to keep up to date with changes and be able
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to learn independently outside the traditional support
given in a school situation. Schools and universities
have a responsibility to prepare students for this world:
“It's not enough in our day and age to simply show
people information. You have to show them how to
process that information as well... because information
becomes so antiquated so rapidly now™ (1)

Many students will enter multi-national companies where
employees may find that English is the working language
for many meetings. One law firm in Barcelona already
uses English for all their day to day work in the office and
with increased labour mobility, the use of English as a
global language is likely to increase. This leads us to
think about what type of English school and university
students will need. Most communication will be between
two non-native speakers rather than a non-native and
native speaker. The needs and expectations of the former
combination of speakers will differ from the latter.

According to Widdowson, the “curriculum, and the
syllabus within it, conforms to varying ideological
decisions about the purpose and nature of education as
a whole.”(2) When we look at the curriculum in
Catalunya, we can see that the creators had a
reconstructionist approach to curriculum design. It
takes into account the nature of society that students
are going to enter and aims to prepare students for
their role both within it and improving it. The
philosophy behind the Reforma sees the importance of
the development of awareness of individual roles, rights
and responsibilities to society and the necessity to
provide an adequate provision for the demands of an
adult working world. Part of this provision can be seen
in the importance placed upon the learning of a foreign
language, generally English.

Within the curriculum, importance is also placed on the
process of learning; learning how to learn, reflecting on
the learning process and learning strategies, self-
assessment of progress and catering for different
learning styles, patterns and rhythms. This clearly
reflects a process model of curriculum design as
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opposed to an objectives model where basically,
objectives are set, students are taught, tested and then
objectives are set again. So far then, we seem to be
going in the right direction.

Let’s turn now to look at syllabus. What type of syllabus
are you following? Is it one that focuses on product and
teaches language as discrete items, taught one-by-one
and parcelled into neat packages by structure or
function? Product syllabuses tend not to reflect on how
languages are learnt and there is little negotiation of
how things could or should be taught. Or is it one that
focuses on process and has a far wider approach to
language teaching and learning? A process syllabus will
look at and expose students to whole chunks of language
rather than discrete items. There is room for negotiation
of how students learn and they are encouraged to reflect
on their learning styles. Language is looked at through
tasks so students see the purpose of what they are
learning and the language they are using.

If we were to keep in line with the reconstructionist
view of curriculum development, it would follow that a
process syllabus should be the one used in schools and
universities. Within teaching, and not only for
languages, looking at how people learn and encouraging
students to reflect on their own learning styles should
be central features. As Brandler says: “Teaching children
just to regurgitate things instead of how to be creative
with information is ludicrous.” (1) Should we be looking
more at cross-curriculum activities in schools to make
the education students receive more integrated with the
skills that will be demanded of them in the world of
work? Within English language teaching, has the shift to
non-native speaker/non-native speaker communication
been reflected in the materials we use and in the degree
of intelligibility, both spoken and written, we ask from
our students?

Now maybe the most important, or directly relevant, of the
four points: you and your classroom. “Learning is “state”
dependent: if the student, whether an adult or a child, is
in a distressed state - nervous or confused - then learning
will become more and more difficult.” (1) If we are to
follow through the reconstructionist curriculum model
using a process syllabus then, in order to empower students
to take responsibility for, and reflect upon, their learning,
the positive in everyone must be brought out. Often the
starting point for achieving this is teachers’ expectations;
if they are low then the results will be low. If adolescents
are seen to be impossible, they will be impossible,
especially at a time when their hormones are also telling
them to be impossible! This may be partly due to the fact
that at this age, just when hypothetical thinking and
critical processing of information are beginning to develop,

they are also very self-conscious and sensitive to criticism
- strange bedfellows one might think!
Your teaching should take into account the affective

“ factors of the classroom and your teaching style should

be flexible and permissive enough to allow your
students room to find out how they learn; they can’t do
that as long as the teacher or institution is always
controlling the input and how it is covered. Targets may
be set by the institution, but is the way to reach them
also controlled? Is there room within the activities you
do for students to show their different (not mixed)
abilities and experiment with different learning
strategies? Do you, “instead of searching for the gifted
child, make every child gifted”? (1) You may think
these are unrealistic aims and impossible to achieve
within your classroom but then we are back to teacher
expectations. Changes can be made within the
framework of a “traditional” classroom and change from
within is usually longer lasting and has more effect
than any other kind. As a recent article on the use of
computers in schools said: “Modern technology is not
the only solution (to the problem of equipping students
with the skills to analyse and assess diverse flow of
information) - at the heart of education must remain
the professional and inspiring teacher, opening doors to
learning.” (my italics)(3).

(1) Time for a Change: Richard Brandler Practical English
Teaching June 1994

(2) Brumfit 1984: The British Council ELT Documents 118:
General English Syllabus Design

(3) Electronic Telegraph 14.02.00.
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English and the New Technologies
Round Table

Co-operative Learning:
Learning by Doing.
by Sonia Casal Madinabeitia

Pair Work Discussion and Language Learning
in Secondary Education.
by Cristina Escobar and Luci Nussbaum

Translation: How Faithful can you be?
(EL idiota invisible o la fidelidad en traduccion)
by Maria Gonzalez Davies

Is Method really Dead?
by David Block

Into my Partners’ Shoes.

Approaching Multicultural Education in the Classroom.
by Ndria Vidal
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The subject of debate at this Round table was the
relevance of new technologies in the teaching of foreign
languages. Both members of the panel and participants
felt more comfortable sometimes making their
contributions in other languages than English. We
consider that this was a valid point of view proving that
people were carried away by the subject. This transcript
reflects the actual session.

Neus Figueras: introduced the session on behalf of Apac.
Welcome everybody: Why did APAC decide on this
session? The idea came at the same time that we were
discussing how we would name this Convention and
also pooling suggestions for the artist who usually does
all our programmes. The Convention is called, you must
have noticed by now, "New needs for a new millenium"
and the illustration is a computer screen with a teacher
and a student writing on a blackboard. The illustration
is an oversimplification of the issue tradition "I can
teach with just a piece of chalk" against modernity "It-
informatic technology- is at the back of everything". It
was felt that some reflection and discussion on the
topic was acttually needed, in order to see how far
new technologies were actually the solution or just
another useful resource, and that was seen as an
opportunity to exchange ideas.

We have been very lucky to put together a powerful group:

Joana Sancho, professora titular de "Curriculum y

Nuevas Tecnologias" de la Universitat de Barcelona

- Anna Yagiie, professora d'Anglés, IES Alexandre
Deulofeu de Figueres

- Miquel Ciaurriz, professor del Col.legi Public Joan
XXIII Terrassa

- Paquita Vidal, professora agregada d'Escola Oficial

d'Idiomes, en comissido de serveis al Centre de

Recursos de Llengiies Estrangeres del Departament

d'Ensenyament

I would like to ask them their opinions on three basic
issues and then we will open a debate which I hope will
be most useful for all the participants.
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- What do you understand by “new technologies”?
- What does the term include for you?
- What are their good points and their weak points?

Joanna Sancho: School carries on looking at students
as in the 60s or 70's, as if adolescents do not have
much information. But they do have a lot and react to
it. The third millenium means not only books, but
audiovisuals, and what is more important, conflict of
ideas. To become a teacher of the third millenium we
will have to understand the different languages, the
languages of audiovisuals... etc.

Technology has its weak points. It has been seen as the
processing of information, so students will learn more
but it does not take into account emotions,
predisposition... students do not realize the importance
or the need for it.

We ned a more realistic environment for our teaching.
Teachers cannot keep saying, or writing sentences like
“The cat is grey” on the blackboard, or the computer
screen; students will think teachers are stupid if we
keep doing so. If we do not change perspectives, we
will keep teaching in the same way. If we think that
students learn better from copying, students will write
“my mother is good” on the computer screen: we have
not changed the perspective, only the tool.

Paquita Vidal: For some years we have been waiting for
the panacea of technologies. Computers do not make
miracles. Something has to be done to make them
successful. A change of focus is necessary, from the
teacher to the learner. We often do not fulfill objectives
because we lack them.



If students are given the opportunity to work together,
putting information together, getting to know people
from other schools, etc, then we will not have skipped
the responsability of using technology. Sitting student
in front of a computer implies a great change in
classroom management, but if we expect technology to
produce the change, then it will be slow.

When using computers in the classroom, changes in
classroom dynamics come naturally, like sitting in
two’s, looking for solutions, and so on. If schools
expect students to learn concepts and procedures, new
strategies and attitudes, different kinds of interactions,
then technologies will help in helping learners to learn.
Tasks are set with clear objectives so that students
learn while doing the task; the immediacy of the task
makes learning succesful.

Anna Yagiie: Lordinador no ha de substituir al
professor. Mai. Lescola no sha transformat tan
rapidament com per aprofitar al maxim les noves
tecnologies. El material que he estat elaborant esta
inclos dins del llibre de text. Aixd suposa una série
d'avantatges ja que el format digital canvia el rol del
professor i de l'alumne.

* Lalumne es converteix en el centre, dissenya els seus
itineraris, controla el treball, i opina sobre els
materials. D'altre banda el professor dona respostes,
feedback, i fa de consultor qualificat per atendre
d’aquesta manera,
dinamitzar el procés d'aprenentatge de manera més
professional.

® Lordinador permet també un ensenyament més
integrat. Es pot incorporar el text, I'hipertext, audio i
video; tot en un mateix suport i sota el control de
lalumne.

® Aquest tipus de treball permet que el professor pugui
atendre el control neurolingiiistic de l'alumne, que en
aquests moments no esta suficientment atés. No es
tan dificil trobar material que estigui lliure de
“copywright”. La utilitzacié del “ratoli” per exemple,
es un afavoridor de l'aprenentatge pels kinescetics.

* Lordinador permet la practica equilibrada d els quatre
habilitats, tot i que ha de millorar l'aspecte de

l'audio, i el reconeixement de la veu.

* La interactivitat sempre estd present a la vegada que
l'alumna pot rebre resposta individualitzada a la seva
feina. Lalumne pot rebre resposta sobre els seus
errors, sense el perill de es senti afectat en la seva
autoestima, tal i com pot passar si les correcions es
fan al davant de tota la classe. L'alumne accepta les
correccions de lordinador ja que ell sempre és
superior. i no simpacienta quan li dona el temps
necessari per trobar la resposta correcta.

® L'aprenentatge es basa en repeticions i lordinador
ofereix la possibilitat de repetir el mateix contingut

la diversitat molt millor,

amb activitats diverses. Tot el que es fa a l'aula es por
fer amb l'ordinador (i a la vegada ens estalviem
fotocopies).

® l'is de diferents mitjans, pot arribar a ésser
esgotador pel professor, i tot sovint impossible de
coordinar. El paquet multimédia funciona sol. En
aquest moments suposa un treball de preparacio pel
professor, perd quan les editorials produeixin aquest
material hauran de deixar una fienstra oberta per la
manipulacio del professor per no perdre la
personalitzacio de la tasca d’acord amb els criteris dl
professor.

* S'ha d'aprofitar la bona disposicié de l'alumne envers
de les noves tecnologies. EL que passa en aquests
moments, encare, és que el professors de vegades
nadem contracorrent. Hem daprofitar aquesta
synergia. Com em deia un alumne, i no de les bons
precisament “Va molt bé aixo”.

Miquel Ciaurrizz Estoy haciendo un taller de
audiovisuales en una escuela pablica y de una zona un
poco marginada. Todos estos proyectos necesitan de
subvenciones y esto implica muchas horas para
conseguir material no habitual en una escuela piblica.
En los centros no existe material suficiente para
introducir el cambio; las nuevas tecnologias suponen un
nivel de material que los centros no tienen.
Normalmente se consigue gracias al voluntarismo de los
profesores. Los proyectos interdisciplinares que se han
hecho en la escuela, al aplicarlos a la clase de inglés,
ha hecho que aumente el interés y la motivacion del
alumnado.

Questions from the public

Q. Talking about primary schools..... How often can
computers be used?

A. (P.V.) There are several hindrances that teachers face:
® no policy for the use of them ‘
* what is the lesson plan that you want to cover.
What has to be done:
® schools have to develop a policy that sets goals for
students to achieve as far as technology is
concerned (association with mathematics for
instance, and other teachers have to fight to get
access to technology)

Q. I use computers as reinforcement, once a week. Is it
enough?

A. (P.V.) My interpretation of what technology means
is that the students have to be knowledgeable with
technology, that they have to be given the computers.
What can you do with a computer? A lot or nothing. It
depends on whether you have something to
communicate. The first problem is that teachers who
have left universities without any training in
computers, can only do information processing and
nothing else.... and this is not enough.
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A teacher has to ask him or herself :

a) what do I want to do with my students?

b) which are the best means?
We have to know the tools available and decide on
the best means to achieve objectives.

Q. Hablando de los proyectos que ha mencionado
Miquel, queria preguntarle si los proyectos han
supuesto una gran inversion de horas de clase, y si
llevar a cabo los proyectos ha significado dejar de hacer
otras clases importantes.

A. (M.C.) Evidentemente ha supuesto una gran
inversion de horas de profesores. Son proyectos que se
han programado conjuntamente con los profesores de
otras materias. En cuanto a la ejecucion del proyecto se
ha hecho con clases poco numerosas; en nuestro caso
teniamos de 10 a 12 alumnos por grupo.

Q. Are there programmes available in the market for
primary and secondary teaching?.

A. (A.Y.) Els materials els elaboro jo i gracies als
alumnes del batxillerat artistic no tenim problemes de
copyright. EL treball inter-seminaris fa que els dibuixos
dels alumnes es puguin integrar dins dels paquets. Els
paquets que jo conec son molt rigids, i no estan
integrats en els continguts de lassignatura.

Jo treballo amb el programa del Departament, Clic, i de
manera casolana ens en sortin. Integrar langlés amb
altres assignatures és molt interessant.

A. (P.V.) Primary school teachers have to make use of
the Resource Centres. They have sent a selection of
material to primary schools: interactive stories, CDR,
games in English for vocabulary practice, interactive
stories which are very nice and with lots of language,
although teachers think they are too difficult. I would
recommend working on what students have to do
previously, so as to avoid just clicking and having fun.
Sinera has material designed to be used with “grammar
and me” and more is being done now. We expect it to
be ready by September.

Two very useful internet addresses are :

pntic.mec.es

crle.pie.xtec.es

Q. Is there a selection of material for mixed ability
groups?

A. (P.V.) There is no selection of material but grading
of tasks designed to be used with mixed ability groups.

Q. How is Internet going to affect education?

A. (P.V.) Internet has affected me a lot. It has changed
the way I work, the way I communicate with friends,
the way I have access to information, it has made me
develop criteria to select information, and so on and so
forth.

I think that all these strategies have to be given to
students.
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A.(3.S.) Schools have focused interests and efforts in
transmitting information. At schools students are sitting
as if they were in front of the television: from 9 to 10
maths, from 10 to 11 science... they do not know why...
when school finishes they go outside and there is a lot
information around them but nobody has told them how
to select and understand. They have been told to use
internet , but they end up with the simple strategy of
“copy and paste”. It depends on the teacher to ask for
tasks that demand more than that.

The curriculum in the school is desintegrated and
things and activities are repeated but not related.
Teachers are isolated in their classrooms, but teaching
ought to be integrated and meaningful for our students.
If students were asked what they have learnt in
schools, we would be suprised with their answers.

Q. Is it possible to adapt click to our needs?

A. (A.Y.) EL Click es un instrument molt potent, perd
fins ara eren programes conductistes per primaria. Amb
el programa d'innovacio l'adaptem per ESO i Batxillerat
per fer-lo mes constructiviste. Es pot treballar per
centres d'interés, com un viatge a EEUU, etc.

Q. Com s’avaluen les sessions a laula de tecnologia? Si
a lalumne se lenfoca a selectivitat, com poden
treballar amb lordinador?.

A. (A.Y.) EL Click té en el servidor uns mecanismes
d’avaluacié interna que promitja el temps, els intents, i
els resultats. Si vull avaluar poso a la meitat de la
classe treballant en paper, i la resta a l'ordinador. Fins
ara m'ho he plantejat com una activitat d’aula. més
d’aprenentatge que d‘avaluaci6.

Respecte a la prova de selectivitat, es pot treballar el
mateix que a la classe perd al ritme de cada alumne. EL
test de selectivitat darrer, que dubto de passar-lo als
alumnes, vull adaptar-lo al click per veure si millora.

Q. What kind of training is needed to change attitudes
towards teaching and learning?

A. (N.S.) Teachers have been trained in such a way that
now they realize they are not ready to cope with new
challenges. Universities have not yet realized the
importance of this change. At the moment few Escoles
de Magisteri and Universities are pepared for this kind
of training. Attitudes towards teaching and learning are
a hard set preconceived ideas and new changes difficult
enough. Teachers tend to repeat what they have seen
and been taught. The mentality of the whole sector has
to be changed, in spite of such a statement like “if it
was good for me, why it has to be changed ?”. There are
solutions, but difficult to implement.



CO-OPERATIVE LEARNING:

by Sonia Casal Madinabeitia

LEARNING BY DOING

The main problem we encounter when we apply an English syllabus, is that
the student is not actively involved in the learning process, due to a number
of reasons. Here we will focus on three basic reasons. First of all, the lack
of interaction amongst the students -since it is usually the teacher who
leads the class and students often speak about subjects that have nothing
to do with their learning process. Secondly, the reproduction of the
information received without introducing any change -which implies a
generalisation process and the search for the common features of the
classroom. And finally, the nature of classroom learning has no practical
application. This study will try to prove that Co-operative Learning, where
social interaction and groupwork are extremely relevant, improves the
students' output and performance. From this point of view, learning is
conceived as a socialising process in which students must interpret, express
and negotiate the new meanings. It is, therefore, possible for each student
to detect their strong and their weak points, and modify their attitudes as
they realise there are as there are many alternatives as members in the
group. Finally, the students may understand how useful their learning

LEARNING AS A SOCIALISING PROCESS

Understanding learning as a social process leads us
to Vygotsky's works. Vygotsky states that social
and individual elements come to interact in the
learning process. People build up their own
knowledge within a given social and cultural frame,
which goes beyond the boundaries of the
individual. The social environment is not
considered just as an influence, but as the source
of the child's knowledge. The child gets to
internalise and transform social relations as well as
the cultural instruments established among people
and between the people and their physical world.
The participation in sociocultural contexts provides
them with the necessary instruments and, in
particular, with an ability to use them.

This approach totally coincides with present trends
in modern psychology. Quoting Homans: “La
psicologia moderna sostiene que la conciencia,
representante de las normas del grupo en el
individuo, no es innata sino inculcada en el
individuo, como parte del proceso de la educacion
social.” (Homans quoted in Cirigliano and
Villaverde, 1994:72). Cirigliano and Villaverde
(1994) go on to point out that this social
education is not attained within society -
understood as a general and abstract concept- but
in the small groups that make up society, where

experience is, as they are able to use it in meaningful contexts.

individuals can interact everyday in a more real,
personal way. These authors also maintain that a
feasible social education depends on the
opportunities we are given to take part in groups,
and also the characteristics of these groups. Social
learning starts in the heart of the family, continues
in small groups in which different links are
established, such us friends, school, games, leisure,
work, etc. (Cirigliano and Villaverde, 1994:72).

Vygotsky's ideas complement K. Lewin’s (founder of
modern social psychology), and Piaget’s. Lewin
emphasises the fact that behaviour cannot be
understood exclusively in terms of personality.
What a person says or does, does not only result
from what is going on inside him. According to
Lewin, in order to understand behaviour, it is
essential to bear in mind the social,
organisational, and even the physical context that
may affect the individual. Lewin attaches great
importance to the interaction between people and
their own environment as a key to understanding
human behaviour.

Piaget affirms, like Vygotsky and Lewin, that
socialisation is a paramount factor in learning. Co-
operating with others encourages individual thinking
through the conflict, that usually arises between
different, even opposing, views. Pairwork, groupwork
or the confrontation of different points of view in a
given task, makes the student redefine his position
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and make it more explicit. Controversy encourages
material exchange, an active search for information
and the reconsideration of the students’ positions.

THE INDIVIDUAL NATURE OF LEARNING

The same way one cannot understand human
evolution without society and, hence, without
culture, it is also difficult to understand society
without acknowledging that the students have a
way to interpret the given culture. When the
student faces a learning task, he does so with a
number of capacities, with a memory and
intelligence quotient and a specific working
capacity. These enable him to achieve a
determined comprehension and execution level of
the task. Together with these cognitive qualities,
there are other equally important, personal
qualities: previous learning experiences, capacity
to take risks and make an effort, ability to ask for,
provide and receive any help, and a positive
attitude towards interpersonal relations. These
qualities are unique to every student.

From a humanistic point of view, knowledge is a
totally personal representation. Humanistic
psychology deals with the unique, the individual
and the human side of the self. This trend is based
on the premise that, however similar we may seem,
we are very different from one another. Our
differences represent an essential concept in
humanistic psychology: the self. It is, then, possible
for people who have participated in the same
learning experience to hold different impressions
and feelings, whereas they are absolutely convinced
that theirs was the right perception. What is real for
an individual may not necessarily be real for
another. This is why it is important for the teacher
to understand how different the students'
perception of the world may be.

Besides the idea of the uniqueness of the self,
humanistic psychology defends the idea that
emotional factors are also involved in the learning
process. Knowledge acquisition demands time, effort
and personal involvement, as well as professional
help, enthusiasm and affection. Failing or
succeeding to solve a learning task is crucial to the
student’s self-opinion (self-conception) and esteem
(self-esteem). When we learn, we not only become
acquainted with new information, but also develop
a concept of our self, a way to perceive and interact
with the world. Intending to learn something and
managing to do so, is always a positive experience.
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It helps the individual construct a positive image of
himself, increasing his self-esteem. This way one
gets the necessary motivation to face whatever
challenges may come with more self-confidence.
According to Atkinson’s theory, the student’s
performance depends on three variants: motivation,
expectations (what the student believes his teachers
think of him) and incentives. Atkinson considers
performance as the result of two opposed but
complementary trends: being successful and
avoiding failure (Johnson, 1972: 111-112).

THE ACTIVE ROLE OF THE STUDENT
IN THE LEARNING PROCESS

From J. Dewey’s constructivist point of view,
school learning is a process in which the student
holds an active role when they construct, change
or contrast previous knowledge. This knowledge
that the student possesses is not an obstacle in
the learning process. It is on the contrary an
essential requirement. It is through their previous
knowledge that the students learn. Quoting
Ausubel, Novak and Hanesian (1983): “El factor
mas importante que influye en el aprendizaje es lo
que el alumno ya sabe. Averig liese esto y ense-
fiesele en consecuencia.” (Ausubel, Novak and
Hanesian quoted in Miras, 1999:54). So it is not a
question of suppressing previous knowledge, but
instead, of using, reviewing and progressively
enriching that knowledge. From a constructivist
perspective, the learning process does not consist
of accumulating new knowledge, but of
integrating, modifying, relating and coordinating
already existing schemes of knowledge.

The relation between new and previous knowledge
brings together both our society and the
classroom, allowing them to interact and
complement each other. Likewise, previous
knowledge recovery and update is essential for
meaningful learning. The more complex the inter-
relations between the meanings become, the more
opportunities there will be for students to use
them in new contexts. It is only when the students
use the newly acquired knowledge, that we can be
certain about success in the learning process. How
often they use these new concepts becomes a
fundamental criterion in the design of new
instruments to inform about the range and
complexity of those built meanings.

A second aspect to take into account, from the
constructivist point of view, is how familiar an



individual may become with his own mental
processes, which allows for a better activity
control. In the learning process, the students not
only change the amount of information they may
already have, but also their personal learning
abilities. It is important to teach them how to
learn and show them how to organise the incoming
information for a later use. Students need a series
of meta-cognitive skills to ensure their personal
control over their knowledge and over their own
learning processes.

As long as they are able to take well-reasoned
decisions concerning the planning of their work,
students will tend to become autonomous and get
involved in the learning process. In this sense,
they will also need to feel responsible for their
performance and become familiar and regulate
evaluation criteria.

CO-OPERATIVE LEARNING AND GROUPWORK

On previous sections, emphasis has been placed on
three basic aspects of the learning process: its social
origin, its individual nature (linked to the emotional
factors that influence its development), and finally,
the active construction of knowledge, and the
thereby entailed development of an intellectual
independence and autonomy. These three aspects
cannot be considered separately, but as different
sides of the same learning process. When we learn
something, we take our culture's contents, build up
our personal interpretation and assimilate the new
knowledge into our previous knowledge on the
matter. It's all done together. In this sense, the so-
called Co-operative Learning approach provides a
valid framework for those three dimensions.

Co-operative Learning is defined as: i... a body of
literature and research that has examined the
effects of co-operation in education. It offers ways
to organise groupwork and to enhance learning
and increase academic achievementi (Olsen and
Kagan, 1992: 1). True co-operative academic
experiences are those in which students work
together iin a group small enough so that everyone
can participate on a collective task that has been
clearly assigned... [and where] students are
expected to carry out their task without direct and
immediate supervision of the teacheri (Cohen,
1994: 1).

What we nowadays know as Co-operative Learning,
used to be called Groupwork or Teamwork. The new
terminology is due to a recent reorientation of

several groupwork features that restrained it from
being put into practice.

On the one hand, traditional methodology used to
consider groupwork as a chaotic and disorganised
element. It should, therefore, be avoided. No
specific function was found for groupwork, apart
from changing the lesson dynamics. It was also
used to cover contents the teacher did not
consider relevant enough. In many cases,
groupwork was the sum of individual efforts or, in
some occasions, the result of the effort of only two
or three members of the group, where the rest of
the members were not involved.

On the other hand, groupwork often meant a little
break for the teacher and a pastime for students.
The fact that teachers were not specifically trained
in group dynamics techniques resulted in a lack of
control as regards group performance.

Hence, the term "Co-operative Learning" breaks
with the image of groupwork as a way to save work
for the teacher. Lesson planning that encourages
co-operative work demands careful planning by the
teacher, as well as a different involvement and a
posterior analysis of the experience.

Therefore Co-operative Learning does not consist of
placing the students in different groups and
expecting them to carry out their task together.
Johnson and Johnson (1999) state that for the
students to work in a truely cooperative way, the
educational context must comply with a series of
conditions. Firstly, classroom distribution must
enable face-to-face interaction. When it is not
possible to modify the arrangement of tables and
chairs, students can be asked to work with their
closest classmate. An ideal situation places all
members of the group where they can see each
other, allows the teacher to approach any student.
All students must be able to see the blackboard from
their seats and move around the classroom easily.

Secondly, a group task must be assigned, that is, a
specific aim the different students must achieve
together as a group. The purpose is not only doing
things together, but facing and solving a common
task or question and, as a result, learning
something together. A co-operative setting will not
work properly, if students just speak or exchange
ideas, or even if they happen to help each other at
a given moment, when in the end they can carry out
their task without the contribution of the rest of the
group. This inter-relation is called Positive
Interdependence. There are several ways to transmit
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this idea to the students, such as making the group
share information to accomplish their objective.

For example, the teacher can divide a reading text
into several parts, and assign each one of them to
a different group. In a preset time, students must
look up in the dictionary those words no one in the
group understands. As they finish, each member of
the group is assigned a number. All those that
have the same number are asked to sit and work
together. This way students are re-grouped, so that
in the new group there is always a student who
knows the different meanings and who is in a
position to explain them to the rest.

Positive Interdependence can also result from
assigning students different roles: one of them can
summarise the text, another one can check (add or
modify) this summary, a third person can ask
questions about the text to verify that everyone
understands, etc. In that case, one of the students
is responsible for the dictionary and has to read
out the definition, a second student controls how
much time is left, another writes down the new
meanings and makes sure the rest of the group
understands, and finally the fourth member of the
group reads the text and chooses the order in
which words are to be learned.

While the students work, the teacher supervises
and helps them where necessary. It is the group
who has to answer questions or solve difficulties
before asking the teacher. Teachers only intervene
when the group has already endeavoured to solve
the problem but failed to do so. The teacher can
solve a different kind of problem: conflictive
situations, keeping the attention of the group so
that they do not deviate from their objective,
helping them reconsider certain roles -the leader
that imposes his opinion, the student that does not
participate, the one that just copies his classmate's
exercise without saying a word. In short, the
teacher can make the task become a challenge and
encourage the group performance, suggesting new
objectives or different working conditions.

Now the teacher is able to spare more time with
those students that have learning difficulties or
can provide advanced students with more activities
as soon as they finish their tasks. There is also
more flexibility for the teacher to adapt course
objectives to their specific learning needs.
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Thirdly, Johnson and Johnson (1999) maintain
that solving common tasks or problems requires
the contribution of each of the participants. The
group responsibility in the accomplishment of the
task objective is supported by that of the
individual student. Quoting Cohen and Arechevala-
Vargas, a group task is:

a task that requires sources (information,
knowledge, heuristic problem-solving strategies,
materials and skills) that no single individual
possesses so that no single individual is likely to
solve the problem or accomplish the task
objectives without at least some input from others
(Cohen and Arechevala-Vargas, 1994: 8)

The teacher must try to avoid that only some
students solve the proposed task, as well as only
some of them getting involved in the learning
process. This is known as individual accountability.
Each member of the group must feel that they are
contributing to the group's success with their
participation and learning. In order to encourage
individual accountability, the following steps can
be taken: for instance, each student may perform
an individual test, task or written text on the
matter of study; one of the members of the group
can be chosen at random to explain something or
answer a question; every member of the group
would be responsible for one section of the
project, etc. In the previous example, the teacher
may ask the students to write a composition that
includes as many new words as possible.

Finally, sufficient resources must be available for
correct development of the activity and making
progress, both as regards the members'
interpersonal relations and task completion
(Johnson and Johnson 1999). With this purpose,
dictionaries, grammar references, etc., should be
at hand and students can be asked to bring their
own material from home, such as old games,
books, etc. This material can be part of the
classroom resources.

CO-OPERATIVE LEARNING: SOCIAL, HUMANISTIC AND
CONSTRUCTIVIST LEARNING

Co-operative Learning constitutes a useful
approach to articulate the three elements studied
here: in the first place, learning is a social process
that depends on the interaction with others.



Students may divide in heterogeneous groups:
different academic level, sex, hobbies, interests,
races, religions, etc. In heterogeneous groups,
students can contrast their opinions and points of
view, and also to share their time with people they
believe are different -which favours the
development of non-discriminatory attitudes. A
division into groups of four is helpful, because
they can divide into pairs later on.

One of the characteristics of Co-operative
Learning is that the speaking time of the student
increases, at the same time as the teacher's
decreases. Co-operative techniques allow students
to work together with their classmates and
improve their comprehension of what has been
said in class. They use repetition techniques, they
speak slowly, explain themselves, sum up
contents, etc. Interaction grows as difficulty
appears, as compared to an easy task and the
members of the group are able to solve it
individually, without turning to the rest of the
team members.

Thus, apart from receiving their teacher's support,
the students are also helped by their partners. Now
all students are increasing their knowledge, those
asking for help and those providing it. Presenting
one's point of view to other interlocutors assigns
language a fundamental re-structuring and
regulating role in cognitive processes. By
speaking, the students are forced to think aloud,
to contrast and modify their mental schemes and
their representations of what is being taught and
learnt.

The second aspect hereby analysed emphasises the
individual nature of learning and takes into
account the emotional factors that take part in the
process. Co-operative Learning techniques
acknowledge the existence of individual
differences and accept them as valid. And what is
more: they take advantage of them. Apart from
assimilating a certain amount of information, each
student is able to learn by contrasting and
comparing what they assimilated with what their
classmates did. The groups system allows the
students to discover their strengths and
weaknesses. They observe their own behaviour in
the light of their partners' behaviour, modifying
their attitudes and strategies as they verify that
there are as there are many alternatives as
members in the group.

This way, in a co-operative framework, the
students are given the chance to know each other
and overcome possible misunderstandings and
stereotypes, often held against people that are
different from themselves.

As regards motivation and incentives, the fact that
their results will depend on someone else’s
behaviour is very encouraging. Students are more
likely to get involved and behave in such a way
that their group is rewarded. When the groups
communicate something to the rest of the class,
the students find greater support and they feel
more confident, because their answer is not only
theirs, but the group’s. Students may also
encourage each other. They may feel that they are
not studying for themselves, but for the group’s
sake.

The third and last aspect is based on the active
role of the student in the learning construction.
This is specially relevant in Co-operative Learning
techniques. Co-operative work provides the
students with more opportunities to use new
concepts and terms, as compared with teacher-
centred classes.

Co-operative Learning techniques are aimed at the
independence of the student from authority,
helping him develop his own intellectual
independence and maturity by interacting with his
peers. This enables them to observe both the point
of view of an expert on the subject and the various
contexts from which their peers regard the issue.

As a conclusion, learning in groups helps the
students share their knowledge and their lack of
knowledge with their peers. It makes them have a
more flexible attitude towards the different roles
they will need to learn in their own lives' learning
process.

As a summary, we would like to point out that Co-
operative Learning is a valid means to achieve
socialisation for the students, who become more
aware of the opinions of others and benefit from
those different perspectives. Likewise, they learn
to negotiate and, where necessary, to give up their
own interests in favour of the group objective.
Setting up these collaboration strategies, and the
role/task distribution characteristic of Co-
operative Learning, provides them with the
opportunity to socialise and establish constructive
relationships in a real context fiessential to obtain
good results or accomplish certain objectives.
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PAIR WORK: LIGHT AND SHADE

Pair work discussion plays a major role in language
learning and many authors have highlighted its
beneficial effects. Here under we list a few of
these advantages:

® Pair work dramatically increases the amount of
students’” talking time as all students are
interacting simultaneously.

® The student becomes the main agent of the
activity and feels more engaged and
consequently is more motivated than in
traditional large group activities.

e It creates an environment which is similar to
that underlying natural acquisition.

®In pair work there are more interactional
modifications than in the teacher-students
interaction: more negotiation of meaning, more
clarification and repetition requests that help
make the input comprehensible to members of
the dyad.

® Learners take greater risks: making mistakes in
front of a peer or accepting corrections from a
peer is less threatening than doing it in front
of the whole class.

¢ Students accept their

competence.

The learner has the possibility of expressing his

own meanings, this leads him to experiment

with language. When interacting with the

teacher, students tend to adopt a conservative

strategy: guess what the teacher wants them to

say and use only the language they know well

so that the teacher evaluates them positively.

® Different learners focus their attention on
different linguistic aspects. So, the same task
caters for students with different levels.

® Students have the opportunity to learn how to
manage a conversation in the target language,
and therefore put into practise conversational
skills such as turn taking.

shared lack of

PAIR WORK DISCUSSION
AND LANGUAGE LEARNING
IN SECONDARY EDUCATION

® Students also learn social skills. They have to
co-operate in order to succeed in the task.

® Pair work promotes learner's autonomy. The
teacher is not controlling everything and the
students become the managers of the activity.

® Some tasks provide a unique opportunity for
sharing opinions and ideas.

To sum up, in pair work there is a greater quantity
and quality of language. It also has got many
advantages from a pedagogical point of view.

However in spite of its advantages pair work is
underused in many foreign language classrooms.
This is due to different reasons:

® It sometimes makes the teacher feel insecure.
The noise that these tasks necessarily involve,
the relative autonomy of the pair, the difficulty
of monitoring the work of all the pairs in the
classroom, the feeling that the students may
not be following the instructions provided or
that the students are simply doing the task in
their mother tongue are all factors that can lead
the teacher to think that she has lost control of
the group.
e It is also possible that students may think
these activities are mere pastimes, with little
influence on their marks. After all, what they
get at the end of the term is a written test! In
this scenario it is not easy to convince students
that they are important learning tasks.
It is hard for students to receive feedback from
the teacher, and impossible to go over the work
that has been done. The spoken word
disappears in the air as soon as it is articulated
and it is difficult to reflect upon. It is also hard
for students to observe their progress through
time, unless... you do something about it.

It is our intention to describe how to put into
practice a strategy that has proved to be very
helpful in making the oral skills in general, and
pair work in particular the core of the foreign
language classroom: the oral portfolio.

APAC of NEWS | 23



THE ORAL PORTFOLIO

Portfolios are being used all over the world, from
Kindergarten to University and there is a vast
literature on the topic. Basically a portfolio is a
collection of a student’s assignments. But there are
great differences between a portfolio and the
traditional notebook. For example a portfolio
should store only the product of meaningful tasks
and not mechanical exercises.

But perhaps it is more important that in a portfolio
the student has analysed his production and is able
to describe the strengths and weaknesses of his
work according to criteria that he has learned to
apply. Over time the portfolio becomes a kind of
photo album in which the student can observe how
he has progressed.

The oral portfolio differs from a traditional portfolio
in that, the students tape-record themselves as
they carry out the tasks proposed by the teacher,
and keep a cassette or set of cassettes containing
all their recordings.

A portfolio strategy can be implemented in many
different ways. For an oral portfolio in the foreign
language classroom, we suggest the following
procedure:

e Plan a series of meaningful oral tasks suitable
for the level and interests of your students.
Plan the pre-tasks in which students will
become familiar with the language and the
topic of the task.

e Organise the class into pairs that will work
together for a relatively long period of time.
For example, a minimum of fifteen sessions. It
is essential that the teacher ensures that the
members of the pair are compatible. Success in
the tasks will depend upon the co-operation
between the members of the pair.

e Teach your students how to use the tape
recorder. Don't give up if your students become
over-excited the first time you put a tape recorder
in their hands. This is just a typical reaction. Take
advantage of the situation to make them get used
to listening to their own voices and let them
enjoy the experience. You will need at least one
tape-recorder and one cassette per pair.

e The students record the task proposed by the
teacher. They should always date their recordings.

e The students listen to the previous recording,
not a big effort on the teacher’s part, they will
be very willing to do so. As they listen to it,
they fill in the evaluation sheet provided. The
example below has worked well with 1*ESO
students after performing a story telling task.
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This is what I did best in this recording:

[ I listened to my friend attentively.

[ I asked questions when I didn't understand.

[ I helped my friend when he had problems.

[J We solved the communication problems in
English.

[0 I understood my friend’s story.

O I could tell my story in English. My friend
understood it.

[ I said a lot of things in English.

[ 1 used a lot of different words.

[ I used long sentences.

[ My pronunciation was good.

At the end of the unit or credit students choose,
for example, their three best recordings according
to the criteria they have learned to apply.

a. The student writes a covering letter to the
teacher explaining the reason for his decision
and suggests possible areas of work for the
future.

b. The teacher evaluates the progress of the
student and the quality of the tasks the
student has chosen according to the same
criteria the student has been applying
throughout the term. He also takes into
account the student’s capacity to reflect on his
work and set himself new goals.

c. Young students can decorate and colour the
cassette sleeve. They can even stick their
photo onto it.

d. Students, specially young ones, may take
their oral portfolio home and ask their parents
to listen to some extracts of it.

The two components that interact and make the
oral portfolio a useful strategy are the recording of
the students productions and the systematic and
purposeful self-assessment that the students carry
out during the process:.

RECORDING STUDENTS
PRODUCTIONS

Recording students has a lot of beneficial effects
over the oral work:
a. Students immediately feel that what they are
doing is important.
b. Students make the effort to follow the
instructions provided by the teacher. If a



member of the pair forgets one of them, his
partner will call his attention to it.

c. Students make the effort to speak in the target
language as much as possible.

d. Students can listen to their recordings and
establish comparisons between them.

e. Students can see how much they have
progressed over time.

f. The student can take the cassette home at the
end of the term. Most parents will feel very
proud to listen to their child speaking in a
foreign language.

THE ROLE OF SELF-ASSESSMENT

There are two opportunities for self-assessment in
a portfolio class: Immediately after carrying out a
task, students evaluate what they have just done,
according to the criteria on the worksheet. Good
self-assessment takes time and training. At the
beginning students have a poor understanding of
the criteria, little by little, however, they become
familiar and students start to use them more
efficiently. Applying the same or similar criteria to
different tasks on different occasions gives them
the necessary training. Self assessment will make
students aware of what good production means
and will influence their future productions. If, for
example, one student considers that he deserves a
poor mark on the criterion “use words that have
been recently practised in class”, he is likely to pay
more attention to that aspect on the following
recording. Experience shows that students tend to
be quite honest in their self-assessments.

The second opportunity for self-assessment is at
the end of the unit or the credit. It is then when
students review all their recordings and pick up
the most outstanding ones to present to the
teacher for summative assessment, and maybe to
their parents and older siblings. This gives the
student the opportunity to revise all he has done
during the term. Most students react with pride
when they become aware of all the things they
have been able to do. They also start to have an
idea of where they are going and why they do
certain things in the classroom.

To conclude, the oral portfolio is a motivating
strategy that promotes oral work in the classroom.
It combines formative and summative assessment
and changes the culture of the classroom: Oral
work becomes paramount, and students feel more
responsible for their own progress.
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