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Welcome to APAC’s new issue!

APAC's ELT Journal is an electronic journal for English
teachers working in Catalonia and beyond.

APAC publishes three issues of the journal per year. APAC
members receive it first, and at the end of the year all
issues are made available online.

If you would like to contribute to the journal, first have a
look at our publishing guidelines. You can also get in touch
with us to discuss your ideas for other formats or any
guestions you may have.

Editorial team ) APAC board contributors
Jim McCullough & Angels Oliva Angels Oliva & lolanda Ribes


https://www.apac365.org/elt-journal
https://drive.google.com/file/d/1WqYXh_kydv738e6wKGbKq7ZwNW2SkV_V/view
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 quick note from the edilorial team

We’re fast approaching the end of yet another school year, and it is time to start
thinking about our summer plans: Choosing this year’s training courses, writing
up a long, long reading list, enjoying a spot of travelling, or perhaps simply
having the time to look back on the past year and reconsider our choices and
opportunities for the future.

Here at APAC headquarters, we would like to add a little to your summer plans,
contributing for starters to your reading list, and focusing your attention on
some issues worth thinking about. You’ll find two fab proposals by Elena
Vercher and Suzanne Davis, Ceélia Raventds’s account of a European
exchange experience, APAC’s own brand-new Toolkit on writing resources,

which some of you may have first seen on Twitter, and an infographic with the
key new points of the new plurilingual policy by the Departament. Perhaps, we
may even tempt you into participating a bit more in next year’s events? Check
out the call for papers for APAC’s next ELT Convention, submit your project
to the John McDowell Awards, and check what’s cooking in APAC’s training
labs.

Enjoy the reading and have a fantastic summer break!

This issue has been prepared with the kind support of APAC’s partners:

@@ BRITISH
@@ COUNCIL




www.britishcouncil.es

@@ BRITISH
@@ COUNCIL

The time is NOW, learn English and develop the
skills you need to be successful in your work,
studies, personal life and beyond.

English for early years, primary,
secondary and adults.
English Matricula oberta

Courses Més informacio al 93 241 97 00
cursos.barcelona@britishcouncil.es
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Abstract

Filming English! is a project-based learning experience that relies on the use of English as a
Second Language for the students to create their own audiovisual material. This project started
as a way of using storytelling with Year 6 students (11-12 years old) at the Cal-lipolis Primary
School, a group of kids who were not keen on the English subject nor on storytelling — as it
was something for little children, they claimed.

But, students were truly
smitten with Youtube, and
all of the media world
surrounding them. It was
then that we decided to
start a project called Filming
English! that consisted in
introducing students who
did not want to learn English
to the audio-visual world,
where they had to use
English in order to tell the
stories they wanted to.
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We started to create short films and movies of their choice through English, and it became an
activity that we have had to repeat every year, as they continue to demand it. It is also being
implemented in some other schools in Catalonia, and we are preparing a website together
through Google so that everyone will be able to start Filming English!
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Context

Throughout the history of education, communication has been the centre of experiences. We
cannot learn (or teach) if we cannot communicate — and, increasingly, communication happens
through audio-visual techniques (Goodwyn, 2004). The origin of languages is unknown, and
even though there is no 100% reliable explanation of where they came from, one of the
hypotheses that is most widely accepted is that language appeared in order to explain past
events to people who had not been present. Maybe that's how language began to exist, and
surely it was how the art storytelling began as well.

Many ancient civilizations used the technique of telling stories to convey their knowledge.
Storytelling was the most commonly used teaching methodology. As time passed, and also as
other new methodologies appeared, we have distanced ourselves from this technique and we
have forgotten about its incredible value, as mentioned by Dujmovi¢ (2006. p.77-78):

e  Stories are motivating and fun [...]
e  Stories make the imagination flow [...]

e Listening to stories in the classroom is a shared social experience [...]
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e Children enjoy listening to stories over and over again [...]

e Through stories [...] you can introduce or revise vocabulary and structures [...] in varied,
memorable and familiar contexts that will enrich the students’ thinking skills and
gradually become part of their speech.

.. and action!
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When teaching English at the Primary School stage, it is not usual to use stories in class. What
we have tried to do in this particular case is to adapt the planning of the aims and contents we
had to teach to introduce audio-visual material creation. For this proposal, we have used
English as a vehicular language in the Arts subject (which in our context includes Arts and
Crafts and Music). At Cal-lipolis School, we have therefore joined the subject of Foreign
Language (English) and Arts in Year 6, focusing on the audio-visual world (movies, ads, short
films, short videos...) and implementing CLIL methodologies. Audio-visuals are the starting
point for this project, one that connects with students’ interests, helps them internalize the
language we work on and improves their language skills in English.

And that is how we started working on a year-long plan where we learnt how to tell a story with
a setting, a conflict and a resolution, then how to create a script with a suitable storyboard
and, finally, how to record the short film, edit it and add sounds and music. Filming English!
has helped us to move from a more traditional methodology using textbooks, to a more active,
dynamic and motivating methodology in which children build the contents of the course.

Theoretical framework

The theory beneath Filming English! is based on Problem-Based Learning (from now on, PBL),
an approach to learning that focuses on solving “the many problems we face every day” in
order for learning to happen (Barrows & Tamblyn, 1980). In this framework, problem-solving
would be a skill that our students learn at school with us but that they would carry on using
throughout their lives.

PBL (Marra, R., Jonassen, D. H., Palmer, B., & Luft, S., 2014) is defined by its being:
e Problem-focused
e  Student-centered
e Self-directed
e  Self-reflective
e Facilitative

PBL places students at the centre of the learning experience, while teachers are facilitators of
knowledge, leading the students to find the information they need, the tools they have
available to reach their purposes, and providing the rubrics for formative assessment so that
the students can observe and reflect on their strengths and weaknesses.

It is also based on the six C’s of education for attaining 21st-century skills (Knezevic, 2018):
Critical thinking, Collaboration, Communication, Creativity, Citizenship / Culture,
Character Education / Connectivity (to understand the importance of being responsible and
empathetic citizens in a world filled with technology).
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Design

The planning of the units for this project started at the same time as the project itself. As
students themselves led the selecting of the contents they wanted to work with, some of the
contents (such as the film genres) were restricted to the ones they decided to put into practice.
Allowing students to decide has made Filming English! a communicative and meaningful
project, one that promotes communication in a meaningful way for students, as they could
work on a topic they loved. The units we designed followed these steps:

e Choosing a film genre e (Creating a story
o  Fiction: o  Different parts 2
m Fantasy o  Games to create stories:
m  Action m The Storybook Game
m  Science Fiction m Story Dice

o  Documentary

o Animation

e Deciding who the 3 e  Writing the script 4

characters will be

the importance of storyboarding

e Designing a storyboard f Lo iP\Q‘ ’N';ml‘amm

used to show the location.

o  Traditional g
5 o Digital Sp’\fl)ﬁj\kf(]?:%m}us

Tirie siquined and Falean. -

Most shots are ‘cut

together but you

| could also use other
itions. A ‘fade’

or ‘cross dissolve

could suggest the

passing of time,

R |

Think how lighting or sound can EXT. means an exterior shot
2¢ used to evoke atmosphere. and INT. maans an interior shot.

hitp:/www. storyboardthat.com ‘K’I‘\.(lﬂ'r\e, g"‘a’ ‘K’I‘\ﬂm\.ﬂ,

6 °* Recording the film, which includes rehearsals, costume design and assigning
roles to actors, director, camera person, sound assistant, and such.
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o Digital Camera

m Camera shots such as the ones displayed below:

Lolking

_ |h%w’.rmdshot;
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o  Special effects (you can instal apps such as FX Guru or Green Screen by DOINK,
use Powtoon, there are many options)

e Editing the films, which includes:
o image editing
o  voice editing & sound editing

o  video editing software (WeVideo, Kizoa, apps such as iMovie, or other tools such
as Windows Movie Maker, Pinnacle Studio and such)

Implementation

These are the aims we have pursued in this project:
e To improve the students’ communicative competence in the English language.
e To use the English language in a field that differs from and enriches the English subject.

e To introduce the use of the Interactive WhiteBoard to listen, tell stories and do
significant related activities in the classroom.

e To improve students’ 5 communicative skills (listening, reading, speaking, writing and
interacting).

We would also like to refer to the term “contents”, which identifies the teaching and learning
objects that society considers useful and necessary for promoting the personal and social
development of all individuals. Today, what society considers as objects for learning are sets
of cultural forms and knowledge that allow students to build their knowledge and skill set
around them. These contents are also the key to achieving satisfactory development of their
capacities.

The contents that are worked on in this project are the following:

e Reproduction of brief oral texts, adapting the intonation, the tone of voice or the
gestures to the content.

e Active participation in activities of dramatization, dialogued storytelling explanation and
whole-class representations, showing respect for the others’ productions.

e Comprehension of everyday social interchange messages such as greetings.
e Interest and respect for the oral intervention of others.

e Recognition and identification of words and short texts accompanied by visual or
audio-visual aids.
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e Use of reading strategies: use of visual and verbal context and previous knowledge
about the topic or situation.

e Observation of the importance of the phonetic, rhyme, accentuation, and intonation
aspects of the foreign language, and their use in improving oral production and
comprehension.

e Observation of the relationship between the sound and its written form.

e Interest in knowing other languages and comparison among them to observe similarities
and differences.

e Appreciation of the necessity of knowing foreign languages to be able to communicate
with more people.

e Receptive attitude to people who speak another language and have a different culture.

e C(Critical attitude to linguistic and audio-visual stereotypes - especially the media ones
that reflect class-judgements, racialist or sexist prejudices.

e Use of non-discriminatory and respectful language towards differences.

e Interest in listening to songs, tales and other traditional or current productions in the
foreign language or others unknown to them, and interest in recognizing similarities and
differences.

e Use of verbal and non-verbal elements in order to communicate in multilingual
situations.

e Recognition and learning of basic forms of social relationship in the foreign language
and others’ languages and cultures.

e A positive and confident attitude towards foreign language learning and
motivation to know other languages and cultures.

We have also drawn from the document “Key competencies. A developing concept in general
compulsory education”, published in 2002 by the Eurydice European Unit with the financial
support of the European Commission (Directorate-General for Education and Culture) when
trying to define “Key Competences”. The majority of experts seem to agree that for a
competence to deserve attributes such as ‘key’, ‘core’, ‘essential’ or ‘basic’, it must tick three
boxes: 1) it must be necessary and beneficial to any individual and to society as a whole; 2) it
must enable an individual to successfully integrate into a number of social networks while
remaining independent and personally effective in familiar as well as new and unpredictable
settings; and 3), since all settings are subject to change, a key competence must enable
people to constantly update their knowledge and skills.
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Analysing the contribution of this project to foreign language learning, we must distinguish
between the key competences directly related to it, and the key competences non-directly
related to the area, but also worked on through the Filming English! project.

Key competences directly related to foreign language learning:
e Communicative competence:
o  Linguistic and audiovisual.
o  Artistic and cultural.
e Methodological competence:
o Information handling and digital competence.
o  Learning to learn.
e Personal competence:
o  Autonomy, initiative and decision-taking competence.
o  Competence in the knowledge of and interaction with the physical world.
e Key competences non-directly related to foreign language learning:
o  Social and civic competences.

o  Mathematical competence.

Assessment

The summative assessment of the project has been carried out through a pre-test and a post-
test, along with co-operative and individual rubrics to assess all of the parts of the film-making
process, from the groups’ creation using Kaplan’s cooperative roles and techniques to the film

edition, where they all have to work co-operatively to create the final product.

The assessment is one of the most important parts of the project, as it is there where students
can reflect on their learning and see their strengths and weaknesses so that they can keep
working on them. We use an add-on named CoRubrics, which is a handy tool to create rubrics
and convert them into Google Forms for the students to fill in. In the following page, | have

included a sample of the aspects assessed during the project:
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Filming English FILM assessment
File Edit View Insert Format Data Tools Add-ons Help Lastedit was 5 minutes ago

LAE T

A

90% ~ £ % 0_ .00 123~

L}

EXPERT

|

Arial - 10 -

c

ADVANCED

B IS A & HE:

APPRENTICE

3

1

Complete onginality in

delivery, strong
evidence of critical thinking skills.

1 element is not original in
composition, some evidence of
critical thinking skills.

2 elements are not onginal in
compasition, no evidence of
critical thinking skills.

STORYBOARD

Complete and detailed evidence
of planning throughout entire
storyboard including sketches,
sequencing, pacing and
consistent storytelling.

Evidence of planning through 3
storyboards including sketches,
sequencing, pacing and
storyteliing.

Evidence of planning through 1 to
3 storyboards including sketches,
sequencing, pacing and
storytelling.

Strong use of quality storytalling:
Many different camera shots,
framing and lightning used to

impact the overall video.

Use of some elements of
videography: Very few different
camera shots used, framing and

lightning used to impact the
overall video.

No elements of videography: No
use of camera shots, framing and
lightning used to impact the
overall video.

Here’s a snapshot of one of

the rubrics used to assess

Always speaks loud and clear.

We've had problems lo
what he/she was

Usually speaks clearly, but we
can't

yihing.

students

Conclusion

The film lasted more than §
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To conclude, we would like to finish with what is for us the best part of the project. While we
were implementing Filming English!, all our students were excited about the English and Arts
and Crafts time, and eager to learn new words and expressions that they needed for their film.

The main aim of this didactic intervention is to reconceptualise English not only as a school
subject, but as a reflection of the wider world we all are part of, and we believe we have

achieved it.

As we said, this has been a communicative and meaningful project fort the students, but not
only for them... It has been a communicative and meaningful project also for the teacher, who
has been able to find a path to talk to the students, know their worries and their interests, and,
having that, teaching them English was the easiest part. We cannot be more grateful to the
students, for having let us come into their world and be part of it.

Want to have a look at the videos? Follow this link to see all the
videos created in this project.

You can also see the media impact on local and national news:
Meés Vila-Secq; Diari de Tarragona, and Ara
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